Introduction
The purpose of fieldwork education is to provide occupational therapy students with the opportunity to apply their academic education in the clinical setting. With the current demand for occupational therapists in expanding community practice arenas, fieldwork education should be offered in more nontraditional areas. The creation of community-based fieldwork opportunities is essential for preparing practitioners for nontraditional entry-level positions. This paper describes a Level II occupational therapy fieldwork placement at a county jail in Pittsburgh, Pennsylvania.
The importance of preparing occupational therapy students for community practice has recently entered into the occupational therapy literature as a topic of importance (Barker Dunbar, Simhoni, & Anderson, 2002; Becker, 1991; Bossers, Cook, Polatajko, & Laine, 1997; Cohn & Crist, 1995; Deveraux, 1991; Farrow, 1995; Lysack, Stadnyk, Paterson, McLeod, & Krefting, 1995; Punwar, 1994; Walens, Helfrich, Aviles, & Horita, 2001 ). Historically, occupational therapists have relied upon fieldwork as the acculturation process for students (Cohn & Crist) . Today, fieldwork continues to be a critical link between the academic and clinical aspects of the profession in preparing future therapists for community practice. Descriptions of fieldwork experiences in nontraditional practice settings are beginning to emerge in the literature (Fleming, Christenson, Franz, & Letourneau, 1996; Lyons, 1995; Mason, 1998; Wollenberg, 2001 ). However, no descriptions or resources exist to guide the development of an occupational therapy fieldwork experience in a county jail.
It is our intent to describe the unique Level II fieldwork opportunity with the Allegheny County Jail Project (ACJ Project), which resulted from Duquesne University's Practice Scholar program (Brachtesende, 2003) . The fieldwork was created through the efforts of the academic fieldwork coordinator of Duquesne University and three occupational therapists employed in a county jail correction facility Although occupational therapy services have been rendered in prisons historically, only one occupational therapy program currently exists in a county jail: the Allegheny County Jail Project (ACJ Project). The offenders who populate county jails experience occupational deprivation. The participants of the ACJ Project have benefited from occupational therapy intervention that was initiated during incarceration and continued following their release from jail in order to help them resume productive life roles and to reduce the reoccurrence of engagement in criminal behaviors (recidivism rate). As of June 2003, the ACJ Project has successfully affected the lifestyle patterns of its participants and overall public safety by helping 63% of participants secure gainful employment and by helping 91.8% of participants maintain their freedom after prison. The purpose of this report is to describe the process and benefits of implementing fieldwork opportunities for Level II occupational therapy students in a best practice occupational therapy program in a nontraditional environment: a county jail.
in Pittsburgh, Pennsylvania. First, a description of the jail setting and the occupational therapy services will be provided. Second, a description of the unique roles of each of the three occupational therapists will be outlined. Third, the collaboration between the occupational therapists at the academic program and the jail, which led to the learning experiences and objectives for the Level II student, will be shared. Fourth, reflections from the student and fieldwork supervisor will be offered and finally future plans for continued enhancement of the fieldwork experience will conclude the paper.
Description of the Jail Program
The ACJ Project is a collaboration between several community partners including the Allegheny County Department of Human Services, the Pittsburgh Partnership, the Allegheny County Jail (ACJ), Duquesne University's Department of Occupational Therapy, Goodwill Industries of Pittsburgh, and Wholistic Consulting and Development, Incorporated (Eggers, Sciulli, Gaguzis, & Munoz, 2003) . This project is a community-based intervention program consisting of a transdisciplinary team of direct service providers including three occupational therapists, two case managers, one clinical case manager, one recruitment specialist, and one job developer. The primary goals of the ACJ Project are to decrease recidivism and enhance public safety. A successful outcome, as defined by the agencies funding the ACJ Project, is for the ex-offenders to secure gainful employment following release from jail and have no reoccurrence of imprisonment. Further goals of the occupational therapy component of the ACJ Project are to achieve improved quality of life and health promotion through intervention that supports successful community reintegration.
The occupational therapy program component of the ACJ Project provides clients with an opportunity to learn, practice, and demonstrate life-management and job-readiness skills throughout a continuum of care spanning from incarceration to the engagement in life roles of community member, family member, worker, and leisure and social participant. The frequency and duration of occupational therapy services differs based on the intervention setting. Currently there are two intervention settings for the program: (1) the in-jail setting-while the inmates are still incarcerated and (2) the in-community setting-following release from the jail. While incarcerated, clients receive 6 hours of occupational therapy per week in a small group classroom setting that focuses on developing and strengthening performance skills, such as communication skills, through the engagement in purposeful activities, didactic instruction, peer exploration, and personal reflection. Once released, the level of care and intervention within the community setting varies based on individual client need and ranges in intensity from a minimum of one phone contact per week to multiple phone and face contacts and job-site visits as appropriate. The role of the occupational therapist in the community includes facilitating engagement in occupation-based activities, such as job interviews, job acquisition, and providing case-management services by making referrals, linking clients to community support services, and monitoring progress through weekly contacts.
The outcomes of each program intervention were measured through qualitative and quantitative data collection. During the in-jail portion of the project, qualitative information was collected in the forms of progress notes and individualized client binders, containing representative work and feedback from the inmates. Additional quality of life factors that were gathered for the purposes of the occupational therapy records were changes in goals related to family, housing, legal factors, spirituality, and decisions regarding time use. These qualitative records were kept in individuals binders in the form of progress notes. This information served to keep the project client-and occupation-centered. This information was used as preliminary data, which is currently being shared through professional presentations and publications in the effort to describe occupational therapy intervention in the jail setting. Prior to this ACJ Project, there were no known studies reporting this type of information or any record of occupational therapists working in a jail setting throughout the country.
Quantitative data collection was in the form of standardized self-evaluations to measure changes in their individualized goal setting and time use. Teacher Effectiveness Questionnaires (TEQs), designed by the three occupational therapists were administered to the participants to enable them to rate the instructor's effectiveness at the end of each class session. These TEQs contain nine questions presented on a 5-point Likert scale that ask the participant to rate the instructor on (1) explaining the objectives clearly, (2) making effective use of class time, (3) explaining concepts and ideas clearly, (4) answering questions in a helpful way, (5) making the course content interesting, (6) increasing the client's understanding of the subject matter, (7) the activities or exercises being helpful, (8) the overall lesson as helpful, and finally (9) allowing adequate opportunity for participation. Three additional questions were provided to elicit qualitative responses to whether the participant needed additional information about the lesson, what the client liked best about the lesson and lastly what future lessons would the participant suggest. Each TEQ was collected at the end of each session and retained in the occupational therapy office in the jail. This information was gathered to inform the occupational therapy instructors as to the level of meaningful and relevant information as measured by the client's perception.
During the community aspect of the ACJ Project, weekly team meetings were held during which information was gathered as to the number of clients released, number of clients employed, their place of employment, client income, level of benefits, and job retention. These reports were sent to the grant funding agencies and copies retained in the master files at Goodwill. The information also served as data that were reported formally to the warden and other jail department heads regarding the ongoing status and outcomes of the ACJ Project.
In the first 2 years of the project, the occupational therapists' efforts have shown that the clients engaged in the project have lead a dramatically more productive life after release from jail and a lower rate of recidivism, return to jail, than those not involved in the project. As of June 2003, the ACJ Project has provided services to 93 clients since its conception in November 2001. Currently there are 73 clients being followed in the community, while 20 remain in the ACJ awaiting parole. Of the 73 clients in the community, 46 (63%) are either currently employed or have been employed; six (8%) are in an ACJ Project paid work experience (job-training opportunity for clients until they obtain full-time employment); six (8%) are unemployed but receive continued one-on-one services to support success in their job hunt (e.g., mock interviews, job search skills); four (5.5%) are not working, but receiving intervention for addiction, mental health, or medical reasons; seven (10%) clients have refused services and terminated their participation in the ACJ Project; and four (5.5%) have been terminated from the ACJ Project for lack of participation. Although recidivism is not formally tracked in many correctional facilities throughout the country and the definition of recidivism varies from county to county and state to state, the recidivism rate for offenders released from jails and prisons throughout the country is believed to be greater than 60% (Heinrich, 2000) . Warden Calvin Lightfoot has stated that recidivism at the ACJ is greater than 60% and the recidivism rates of community correction centers in Allegheny County is greater than 40% (personal communication, C. Lightfoot, 2/4/2003). To date, the recidivism rate for offenders who have completed the ACJ Project is 8.2% (n = 6) (Eggers et al., 2003) . Outcome studies that have examined the effectiveness of correctional work programs in prisons have found small, but statistically significant effects for reducing recidivism (Wilson, Gallagher, & MacKenzie, 2000) .
Description of the ACJ Occupational Therapy Fieldwork Program
The three occupational therapists involved in the ACJ Project engage in multiple and nontraditional roles that are unique to each of them based on their primary job responsibilities. There is a lead occupational therapist that acts as a program manager for all ACJ Project staff, supervisor for the other two occupational therapy staff, clinician and case manager for 20% of the caseload within the community setting. The other two staff occupational therapists act as clinicians and case managers for all clients within the jail setting; each provide training in either life-management or job-readiness skills and each carry 40% of the caseload within the community.
The Level II fieldwork curriculum within the ACJ Project focused on facilitating students' understanding and demonstration of occupational therapy roles within this nontraditional and innovative setting. Students spent time with each of the three occupational therapists observing them in their unique roles within the jail and out in the community.
Establishing the Fieldwork Experience
Once the roles of the occupational therapists were established at the jail, and the occupational therapists had implemented the ACJ Project for 6 months, the academic fieldwork coordinator at Duquesne University initiated the dialogue to establish a fieldwork program. With the goal of educating the occupational therapy fieldwork students into community roles, a set of fieldwork objectives within the jail setting, were established for both Level I and Level II fieldwork experiences (see Table 1 ).
Level I students were the first occupational therapy students to practice in the jail followed by the Level II students. To date, four Level I and two Level II students have successfully completed their fieldwork assignments in this setting.
The Level II fieldwork curriculum within the ACJ Project followed a specific week by week progression of student responsibilities based upon the fieldwork objectives (see Table 2 ). One of the first objectives was to facilitate the students' understanding of the occupational needs of the clients by performing evaluations used in this setting. Several evaluations are administered as program requirements to determine the education level of the participants in the program such as Reading Diagnostic Screening Test (DST) (Gnagney, 1981) and Math Wide Range Achievement Test (WRAT-3) (Jastak Associates, 1983) . Additionally, occupational therapy evaluations including the Occupational SelfAssessment (OSA; (Baron, Kielhofner, Goldhammer, & Wolenski, 1999) and the Occupational Questionnaire (OQ; Smith, Kielhofner, Watts, 1986 ) are used as baseline evaluations to monitor goal progress, adaptive habits, and time use. Another objective for the student was to deliver some of the content of the in-jail training relating to job readiness and life-management curricula under supervision of the occupational therapist. Related to the evaluations and intervention, the student was required to perform all necessary documentation as an additional fieldwork objective. Documentation included weekly progress Table 1 . Student Fieldwork Objectives for the ACJ Project 1. Student will participate in orientation of the jail and review all safety information pertinent to the jail setting.
2. Student will understand the occupational needs of the clients by performing evaluations used in the jail setting.
3. Student will teach classes to the inmates in topic areas of life skill development, job-skills training, and supportive education in self-esteem.
4. Student will observe community/job site and provide cognitive behavior-based case management in the community.
5. Student will participate in all forms of documentation including evaluations, intervention plans, progress notes, and community follow-up.
6. Student will assist in intervention planning and problem solving for participation that is more meaningful, productive, and adaptive than before incarceration.
7. Student will assist the inmate to develop realistic action plans and monitor their progress towards individually defined goals.
notes outlining clients' attendance and performance in small group training sessions and the results of evaluations. Key to the students' success in this nontraditional fieldwork setting is understanding the occupational therapy process from referral to outcome. During the occupational therapy students' first Level II fieldwork experience, the fieldwork coordinator at the jail compared and contrasted the occupational therapy process of a traditional medical model setting to the nontraditional setting at the jail. Table  3 is an overview of the similarities and differences of the occupational therapy process and was used to guide the student's understanding of the flow and continuum of services offered by the occupational therapists.
Fieldwork Constraints
Two main constraints to implementing the fieldwork program emerged. The most obvious constraint was receiving security clearance for student's entry into the jail facility. This required Act 33 Criminal Record Check prior to their placement and then keeping all security officers aware of the student since they were not issued a security pass for their fieldwork time. Second, the student's safety was of paramount concern as the student's were initially nervous about the setting and the officers were concerned about their potential to be manipulated by the inmates. In an effort to increase the student's safety awareness, a formal training through the jail training office is being developed and will be offered prior to the student's start of fieldwork.
Students' Reflections and Feedback Regarding Level II Experience at the Jail
The first Level II student in the ACJ project was given the opportunity to reflect and give feedback during the entire experience. The reflections and feedback led to a refinement of the student objectives and assignments. The second Level II student added a few additional suggestions, yet overall both Level II students were satisfied with their unique experiences.
Reflections related to the interactions with the clients were overwhelmingly positive. The students during both Level I and Level II fieldwork experiences have stated that the time spent in the classroom setting in the jail getting to know and assist with the participant's goal setting was a rewarding experience. The students also reported that they benefited from "learning about a nontraditional setting and how occupational therapists can benefit people living in a jail." Students have also reported that these clients seem to have many needs that can be met by the skills of an occupational therapist. Finally, students have reported that they have found the fieldwork experience satisfying because of the positive feedback 
Supervisor's Reflections on First Level II Fieldwork Experience at the Jail
The success of the fieldwork experience and the development of the fieldwork curriculum at the ACJ were achieved through the cooperative effort among the three occupational therapists at the jail, the academic fieldwork coordinator at Duquesne University, and Level II fieldwork students from Duquesne University. One of the many challenges faced during this process was facilitating the student's education of the nontraditional roles of the occupational therapists while simultaneously implementing the relatively new program for the ACJ Project. At the time of this first student placement, there were limited resources for the student to access in order to gain a better understanding of the occupational therapy role within a jail setting, the placement site, and the client population. Therefore, we created resources simultaneously with the first student's placement by an interdisciplinary team.
One of the first resources created was the student manual. Based upon the feedback from the student that more structure was needed for her to plan and anticipate what to expect, we collaboratively added to a three-ring binder the following information: (1) an orientation section, developed to clarify information for the student, (2) a copy of the weekly student expectations, (3) a graphic representation of the organizational structure of the relationship between the partners who work with the incarcerated population, (4) job descriptions of the ACJ Project staff, (5) the outline of the occupational therapy process including references for occupational therapy literature, (6) a guide to documentation specific to the jail, and (7) a journal section for use as an ongoing dialogue between supervisors and students to provide an opportunity for student feedback relevant to their unique experience.
Upon further reflection about the first student's experience at the jail, the supervisors felt there needed to be more opportunities for students to demonstrate clinical reasoning skills and to engage in dialogue using their professional language. Additional student exercises structured to facilitate the application of Models of Practice and the Occupational Therapy Practice Framework (American Occupational Therapy Association, 2002) have been created and will be incorporated into future student's experiences. These exercises include completion of chart reviews, observation notes, goal worksheets, intervention plans, self-evaluations, and case studies. While reviewing the completed exercises with the student, the fieldwork educator will have the opportunity to explain his or her clinical reasoning processes.
Plans to further expand the fieldwork curriculum include opportunities for the student to be responsible for a client caseload in both in-jail and in-community intervention settings. An ideal Level II fieldwork curriculum at the ACJ Project would allow the student to follow a group of clients throughout the entire occupational therapy process and continuum of care. However, the length of the intervention program from the initial screening to the termination of services is longer than the 12-week fieldwork placement. Therefore, a feasible model has been developed and includes beginning the affiliation focusing on the occupational therapy processes that occur in the jail setting and gradually adding the responsibilities of a caseload in the community setting. The student is assigned a primary supervisor and has opportunities to receive secondary supervision from other occupational therapists who will collaboratively contribute to the students' learning experience and professional development.
Conclusions
Although the fieldwork experience at the jail is a relatively new experience, we believe performing a Level II occupational therapy fieldwork affiliation with the ACJ Project affords students many opportunities to engage in multiple traditional and nontraditional roles, perform best practice, and develop clinically and professionally in the areas of social and psychosocial disabilities. The level of interest of occupational therapy students has appeared to have increased since the initial Level II placement. We believe this is a result of a wellstructured experience that integrates many • Standardized evaluations • Math equivalency (WRAT-3)
• Nonstandardized evaluations • Self-assessment questionnaires:
and checklists Occupational Self-Assessment (OSA)
• Students who are open to performing fieldwork affiliations in nontraditional settings will benefit by gaining unique and diverse skills that are marketable in many different practice settings.▲
